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Hello Colleagues!  

Welcome to the fifth edition of Focus 'n GE, which 

continues on a series of themes that highlight how gen-

der equality is at the forefront of our work and to let you 

know how our team is furthering our commitment to 

achieving gender transformative outcomes across 

our programming. You'll recall from previous newslet-

ters, gender-transformative programming explicitly 

transforms unequal gender power relations and tackles 

the root causes of gender inequality. Transformative 

programming takes a rights-based approach that sup-

ports positive changes at individual, social, institutional 
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and policy levels. In this way we aim not only to im-

prove the daily condition of girls but also to advance 

their position and value in society.  

In this edition of Focus 'n GE, we take a closer look at 

our gender transformative programming in the educa-

tion sector, highlighting a Plan International Canada 

developed child-centered teacher training package 

called Gender Responsive Pedagogy Teacher Train-

ing (GRPTT) . Keep reading to learn more about our 

gender transformative approach to education program-

ming, where the GRPTT is being implemented and re-

searched, and when you can expect the finalization 

and official launch of the GRPTT.  

Enjoy! 

The Gender Equality Team 

Ensure inclusive and equitable quality educa-

tion and promote lifelong learning opportunities for all. 
 

Extent to which (i) global citizenship 

education and (ii) education for sustainable develop-
ment, including gender equality and human rights, are 
mainstreamed at all levels in: (a) national education 
policies, (b) curricula, (c) teacher education and (d) 
student assessment.  

 
The global education sector is increasingly prioritizing 

gender equality in and through education. While the 

Millennium Development Goals (MDGs) and Education 

For All (EFA) focused on equal access to basic educa-

tion for all girls and boys, the Sustainable Development 

Goals (SDGs) recognize that to achieve this goal, em-

phasis must be placed on delivering quality, equitable 

and inclusive education.  In other words, ensuring the 

quality of the experience for all girls and boys at school 

once they have overcome the barriers to getting there. 

Notice how the targets in the box on the right establish 

gender equality and human rights as a core element of 

education and not as an ancillary component. This re-

quires fundamental shifts in the way children's educa-

tion is approached, structured and delivered.  
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As a part of Plan International 

Canada’s commitment to support 

and implement programming that 

empowers girls to Learn, Lead, 

Decide and Thrive, our work with 

students, teachers, school admin-

istrators and ministries of educa-

tion must support the creation of 

an enabling environment for the 

realization of the right to quality 

education for girls, boys and chil-

dren of all gender identities. This 

means ensuring that their experi-

ence at school is one that pro-

motes gender equality in an inclu-

sive environment, and challenges 

gender stereotypes that limit op-

portunities, especially for girls.     

In spite of the global emphasis on 

gender equality in education, re-

cent literature and discourse in the 

education sector point to gaps in 

existing approaches to the integra-

tion of gender considerations in 

teaching practices and the promo-

tion of gender equality in learning 

environments. Often teachers re-

ceive no training on gender equali-

ty barriers or considerations, and 

when they are trained in gender 

equality, it is usually treated as a 

discreet topic and delivered sepa-

rately from their pedagogical train-

ing. However, there is a limited but 

growing body of evidence sug-

gesting that exposing teachers to 

gender responsive teaching tech-

niques during pedagogical training 

can facilitate  learner empower-

ment in classrooms and chal-

lenge the stereotypical expecta-

tions of boys and girls.  

Within the current landscape of 

approaches that respond to this 

gap, the Forum for African Women 

 

Pedagogy: The method and practice 
of teaching.  

Gender Responsive: Refers to com-
ponents or tools of a program, service 
or policy wherein gender norms, roles 
and inequalities have been considered 
and measures have been taken to ac-
tively address them. Such actions go 
beyond raising sensitivity and aware-
ness and proactively put in place 
measures to respond to gender ine-
qualities.  

Gender Responsive Education: Gen-
der Responsive Education ensures 
that the specific needs and barriers of 
boys, girls and children of all genders 
are considered and addressed through 
the management, physical situation 
and service delivery of the education 
system.  

Educationalists (FAWE) can be credit-

ed as a thought leader. FAWE devel-

oped the Gender-Responsive Peda-

gogy (GRP) model to address gender 

equality considerations in both the 

teaching practices and environment in 

schools across eastern and southern 

Africa. Plan International Canada’s 

GRPTT package has built on this con-

cept of gender responsive pedagogy- 

taking it a step further, and has applied 

it across a program of pedagogical 

training for teachers.  

The GRPTT integrates gender equali-

ty into practical child-centered peda-

gogical training.  For example, while 

teachers are building their skills for in-

formal assessment, they are exploring 

how to avoid gender bias and under-

stand how to address barriers to partici-

pation.  This practical integration af-

fords teachers the opportunity to ex-

plore the application of gender consid-

erations in their day-to-day teaching 

practices and activities. 

“I have participated in so many trainings on gender, talking about the need to include gender approaches in the class-
room, but this one is very different. What makes this training different from the others is the practical approach of han-
dling the themes. We thought that gender in school is only related to the number of girls and boys in the classroom but 
the training showed us that gender is beyond number, it’s about power relations, and it’s about opportunity and justice.” 

Octávia Leonardo, AMOR Program Officer  

http://www.fawe.org/Files/FAWE_Research_Series_Vol_II_English_-_Full_Version.pdf
http://www.fawe.org/Files/FAWE_Research_Series_Vol_II_English_-_Full_Version.pdf
https://www.vsointernational.org/sites/default/files/vso-cameroon-actions-and-interactions-full-report_tcm76-39133.pdf
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Education projects in Mozam-

bique and South Sudan  

The GRPTT package was de-

signed by Plan International Can-

ada in 2016, and was first imple-

mented in the Apoio para 

Melhores Oportunidades para 

Raparigas (AMOR) project in 

Mozambique and the Stop 

Unique Challenges Compromis-

ing (Girls’) Education in South 

Sudan (SUCCESS) project in 

South Sudan, which were both 

funded by Dubai Cares and Plan 

International Canada. While the 

package can be adapted to many 

contexts, its original design intent 

was to ensure that the content 

provides practical ideas and solu-

tions for teachers in low-resource 

environments that face particular 

challenges, such as large class 

sizes and limited teaching and 

learning materials. 

AMOR is a five

-year project 

launched in 

2014, designed 

to improve 

girls’ primary 

school comple-

tion and transition from primary to 

secondary school. Girls in Mozam-

bique face multiple barriers to and 

within education. Mozambique 

ranks 129th (of 144 countries) in 

terms of gender equality in educa-

tional attainment and has the 9th 

highest child marriage prevalence 

rate in the world at 48%. According 

to a study by ActionAid Internation-

al in 2013, 80% of girls in primary 

school had experienced some form 

of violence (including corporal pun-

ishment) in the previous 12 

months, and 39% had experienced 

some form of sexual violence.  

SUCCESS was 

launched in 2014 

and the project 

aimed at improv-

ing access to qual-

ity basic education 

in South Sudan. Its ultimate out-

come was to address key challeng-

es of marginalized children, includ-

ing conflict-affected children espe-

cially girls, in Juba, Lainya and Yei 

counties of former Central Equatoria 

State, South Sudan to realize their 

rights to access and complete basic 

primary education in safe, quality 

learning environments, and acquire 

improved social and personal as-

sets. In South Sudan, girls are less 

likely to go to school than boys: 

boys’ enrollment in grade 1 is 34 

percentage points higher than that 

of girls’. Only 18% of teachers are 

female. South Sudan also has the 

5th highest child marriage rate in 

the world with 52% of girls being 

married by 18 years old.   

 
The content of the 10-day 

GRPTT is organized in four mod-

ules: 

1. Gender responsive schools 

2. Learning and teaching 

3. Positive discipline 

4. Engaging the community 

Days 1-3 set the foundation for 

gender responsiveness by intro-

ducing the concept and inviting 

teachers to explore their own per-

sonal experiences of gender, and 

by mapping out key issues for 

boys and girls in and around their 

own schools, for example identi-

fying and responding to school-

related gender based violence.  

Gender considerations are then 

mainstreamed and discussed 

across the pedagogical, positive 

discipline and community en-

gagement sessions.  The training 
Four  teachers pictured after the May 2017 training in Yei, South Sudan.  

content is strengthened through 

ongoing teacher reflection circles 

facilitated by Head Teachers and 

supported by local education au-

thorities throughout the year. This 

approach to teacher development is 

supported by research in the educa-

tion sector demonstrating that ongo-

ing teacher professional develop-

ment is more effective than one-off 

training workshops. See graphic of 

the GRPTT on the next page.   

http://www3.weforum.org/docs/GGGR16/WEF_Global_Gender_Gap_Report_2016.pdf
https://www.girlsnotbrides.org/child-marriage/mozambique/
http://www.actionaid.org/sites/files/actionaid/svags_review_final.pdf
http://unesdoc.unesco.org/images/0025/002592/259247e.pdf
http://unesdoc.unesco.org/images/0025/002592/259247e.pdf
https://www.humanitarianresponse.info/sites/www.humanitarianresponse.info/files/documents/files/emis_2016_-_statistics_booklet_-_2017-02.pdf
https://www.unicef.org/publications/files/UNICEF_SOWC_2016.pdf
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mote gender equality in the class-

room.”    

The GRPTT not only provides teach-

ers with the conceptual foundation for 

gender responsive education, but it 

also guides teachers to develop the 

practical skills for promoting gender 

equality in the classroom. After com-

pleting the 10-day training, teachers 

are expected to recognize the unique 

challenges and barriers that girls and 

boys face in accessing and complet-

ing school and respond by using child

-friendly teaching practices that pro-

vide equal opportunities for both girls 

and boys to learn and thrive at school 

and promote gender equality in the 

classroom.  

The GRPTT package uses a lo-

calized cascade training approach 

by building the capacity of local 

Ministry of Education trainers to 

deliver the GRPTT.  This ensures 

Ministry ownership of the pro-

gram, promotes sustainability and 

prepares Head Teachers to lead 

ongoing reflection circles. These 

trainers then train teachers on the 

package during school holidays, 

supported by senior Ministry staff 

and Plan International project staff 

when needed.  

Recent feedback from our team in 

Mozambique highlights the use of 

the GRPTT to fill current gaps 

within the education sector and 

promote practical strategies to 

 

The GRPTT was adapted for emergency contexts when violence broke out in South Sudan in July 2016. Due to secu-
rity constraints, the SUCCESS project closed in September 2016, but key activities were continued by Plan Interna-
tional until July 2017, including the GRPTT. In early 2017, the package was adapted mid-course to the emergency 
context. The adapted package included guidance on implementation in the response and recovery phases of a con-
flict, with specific sessions to emphasize, and opportunities to integrate conflict-sensitivity throughout.  

In May 2017, 67 teachers from schools in South Sudan’s conflict-affected Yei town were trained in the adapted 
GRPTT package. A teacher who spoke on behalf of the participants said they appreciated the training because it was 
the first time in their lives that they were able to take part in such a training, which benefits them and the schools 
where they teach.  

achieve gender responsive edu-

cation and learning environ-

ments.   

“The Ministry of Education and 

Human Development in Mozam-

bique has just launched its Na-

tional Gender Strategy. At a 

meeting to introduce the strategy, 

Plan was invited to present the 

GRPTT to district directors of ed-

ucation and gender focal points. 

After the presentation, the heads 

of the district services praised the 

project and said that this is the 

missing component for the full 

implementation of the strategic 

plan of the education sector. 

Teachers need this kind of train-

ing so that they can really pro-
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Plan International Canada is re-

searching the implementation of the 

GRPTT approach through the AMOR 

project in Mozambique in order to 

assess its effectiveness in foster-

ing gender-responsive learning envi-

ronments. This research builds on 

existing research around teacher 

training and skills development shap-

ing pedagogical change by seeking 

to better understand what teachers 

are doing in classrooms towards pro-

gress in achieving gender parity and 

equality in schools.  The GRPTT 

package will be adjusted according 

to the results of this research and 

beneficiary feedback. 

By building the evidence base on an 

integrated approach to quality and 

inclusive education, the research will 

seek to demonstrate the benefits of 

an approach to teacher training that 

builds gender equality considerations 

into the practical development of 

teaching skills. As well, such an evi-

dence base will contribute to global 

education sector dialogue on how to 

effectively transform teaching prac-

tices and learning environments to 

make them more gender responsive.  

The GRPTT research aims to 

track changes in teacher 

knowledge, attitude and prac-

tice in five intervention schools 

(AMOR project schools) and five 

comparison schools in Jangamo 

District, Mozambique. The re-

search methods explored six 

measures of gender equality in-

clusion:  

1. Attitudes and aspirations 

2. Participation 

3. Teaching & learning materials 

4. Instructional methods 

5. Classroom management 

6. Perceptions of student and 

teacher actions  

The research tools include teach-

er surveys, student surveys, and 

classroom observations. The 

same methods will be employed 

in May-June 2018 (endline), al-

most one year after the delivery 

of the 10-day teacher training in 

July 2017 and the commence-

ment of regular reflection circles, 

which have been ongoing since 

September 2017.     

The baseline results from the 

GRPTT research reveal some in-

teresting findings that reinforce the 

need for the GRPTT package.  

Gender based differences in 

perceptions and experiences 

Girls and boys surveyed have 

broadly similar experiences at 

school and similar perceptions of 

teacher behaviors and practices. 

For example, their experiences 

related to opportunities to partici-

pate in decisions in the classroom 

and at school. There are, however, 

some exceptions, which suggest 

that girls have a more negative 

experience at school in several 

respects:  Girls were more likely to 

report knowledge of an incident of 

physical violence in school, perpe-

trated by a teacher, that was not 

related to behaviour (15% boys; 

26% girls); boys were more likely 

than girls to report that their teach-

ers take time to highlight good be-

haviour in class (86% boys; 76% 

girls), while more girls reported 

that the teacher had humiliated 

their classmates within the past 

year (20% boys; 30% girls). 

Teacher knowledge and atti-

tudes vs. practice 

One of the more revealing findings 

of the baseline research relate to 

the analysis of teachers’ 

knowledge, attitude and practice, 

and the differences between 

teachers' self-assessments and 

the observed reality of their behav-

iour in the classroom. The follow-

ing table demonstrates the differ-

ence between the knowledge and 

attitude of teachers in different as-

sessment areas on the one hand, 

and their application in the class-

room on the other.  What this table 

shows is that teachers in the target 

areas of Mozambique generally 

https://doi.org/10.1016/j.ijedudev.2014.10.011
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possess good knowledge and posi-

tive attitudes related to gender 

equality, child rights and positive 

discipline; however, this is not re-

flected in their day-to-day teaching 

practices. In other words, teachers 

seem to know about and agree with 

key concepts related to gender re-

sponsive pedagogy, but they are 

not putting this knowledge into prac-

tice in the classroom.  

The strongest area of teachers’ 

knowledge was an understanding 

of children’s’ right to education and 

equal treatment in the classroom. 

The weakest area of teachers’ 

knowledge was school related gen-

der-based violence (SRGBV). In 

particular, one-third of teachers felt 

girls could be blamed for sexual 

harassment due to their behaviour 

or dress, and 56% said bullying is a 

normal part of childhood that 

should be accepted. These beliefs 

were reflected only somewhat in 

their teaching practice or daily in-

teraction with girls and boys in the 

classroom. On the other hand, 

while teachers had strong 

knowledge of positive, non-violent 

discipline methods, they did not 

always use these in the class-

room.  

These findings further emphasize 

the need to support teachers to 

make changes in their teaching 

practice through highly practical, 

interactive training (like the 

GRPTT) that moves beyond a fo-

cus on theory and conceptual 

frameworks. Training should equip 

teachers with concrete methods, 

tools and materials to implement 

the positive knowledge that they 

already largely possess. 

Assessment Area 
Teachers’ 

Knowledge and 
Attitudes 

Teachers’  
Practice 

Gender equality AVERAGE POOR 

Education and child rights GOOD GOOD 

School related gender based violence POOR AVERAGE 

Equality in the classroom GOOD AVERAGE 

Equality of positive discipline GOOD AVERAGE 

Discipline and punishment GOOD POOR 

Evidence-based gender-
responsive teacher training pro-
grams can lead to more gender 
equitable education systems that 
go beyond the scope of the AMOR 
project in Mozambique. The 
AMOR project's endline analysis 
due in May-June 2018 will assess 
if changes in teachers’ practice are 
seen following the implementation 
of the GRPTT, and which varia-
bles influence observed changes. 
This endline data will help shape 
our future work in influencing and 
programming for strengthening 
gender responsive education sys-
tems.  
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We hope this was useful! But we would love to hear your comments, questions, thoughts and topics that you would like to see in 
the next  editions of Focus ‘n GE! The next issue  due in June 2018 will explore the question of intersectionality! 

Send a line to our amazing Programs Assistant, Daniela: DDonia@plancanada.ca   

 Following the adoption of the new Plan Interna-
tional Global Policy on Gender Equality and Inclu-
sion (2017) the organization wide  training pro-
gram “Planting Equality” is currently being revised 
with greater focus on unpacking gender trans-
formative programming and the intersecting fac-
tors of exclusion including  all gender identities 
and expressions for greater inclusion program-
ming.  

 The Gender Equality team at Plan International 
Canada is always striving to  enhance its own 
technical capacities and build office-wide under-

 The GRPTT package is currently being  

reviewed within Plan International and final-

ized. Once complete, the GRPTT will be 

launched by Plan International Canada 

widely within Plan International and among 

global education sector networks. 

 Research findings, expected to be available 

by autumn 2018, will be shared widely 

throughout Plan International and within 

education sector networks through sharing 

opportunities such as conferences and 

webinars to contribute to the evolving body 

of best practices associated with gender 

responsive education. 

 Once the package is finalized,  based on 

the tools used for the research, the M&E, 

education and gender equality teams at 

Plan International Canada will collaborate 

to develop a framework and tools for moni-

toring and evaluation of the GRPTT. 

 The package has currently been translated 

to Portuguese for implementation in 

Mozambique. When finalized, Plan Interna-

tional Canada will seek to translate the 

GRPTT into French and Spanish for use 

across all Plan International regions. 

standing of gender equality issues. To  this end in mid-
June 2018, the Inclusion lead from Plan International 
Headquarters will be coming to Toronto to deliver a 
hands-on training. Colleagues from cross-functional 
units have been invited to participate and cascade the 
learning to their own departments.  

 You have surely heard the great buzz around Plan In-
ternational Canada’s Architecture for Gender Trans-
formative Programming and Measurement, right? Well 
time for a deep-dive! As of end March  this year,  we 
have started rolling out the Architecture systematically 
across Plan International Canada and beyond!  

 

mailto:DDonia@plancanada.ca
https://plan-international.org/publications/policy-gender-equality-inclusion
https://plan-international.org/publications/policy-gender-equality-inclusion
https://plan-international.org/publications/policy-gender-equality-inclusion

